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Abstract  

Teaching English as a second language is a quite complex task for a teacher. Language 
learning should be more fun and enjoyable for students to learn. Teachers need to have 
effective teaching strategies in order for students to grasp better in learning English. It is 
important for a teacher to facilitate students’ interest towards learning the English Language. 
The objective of this study is to investigate teachers’ strategies on how to attract students’ 
interest in learning English as a second language. Survey questionnaires are distributed to 
English Language teachers and Junior Secondary 3 students in a few secondary schools in 
Nsukka Local Government Area of Enugu State, Nigeria. Descriptive statistics were used in 
analysing the data collected from this study. From the findings, there are a few strategies that 
were mostly applied by teachers in developing students’ interest towards English language 
learning such as using ICT, music and media. As for students, they are more preferred to 
learn English with the support of using computer and music. With the findings, hopefully 
teachers will be able to stimulate more students’ interest and enhance academic achievement 
in learning the English language. 
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 All students come from different backgrounds with unique academic needs, culture, language, 
interests and attitude towards learning. Teachers are trying as hard as they could to meet students’ 
needs in their learning.Teaching language is a complicated task for teachers and the right techniques 
and strategies are needed to deliver effective language learning especially in English.    

English language is one of the main languages widely used all over the world. It is very 
important for teachers to be able to teach and arouse students’ interest in following the lesson in the 
classroom.  For some students, learning English as a second language is one of the most difficult 
subjects they have learnt. Due to the difficulties in learning, English language can make students lose 
their interest easily. Interest is one of the strongest motivations for learning English. Motivation has 
long been identified as one of the main factors affecting English language learning (Gardner, 1985). 
Parsons, Hinson and Brown (2001) define motivation as an important component or factor in the 
learning process. Learning and motivation have the same importance in order to achieve something. 
Learning makes us gain new knowledge and skills and motivation pushes us or encourage us to go 
through the learning process (Wimolmas, 2013). Ellis (1997) stated that as teachers, we need to 
explore more fully the factors that are involved in motivating students to perform tasks well because 
this is something that teachers have some control over. Therefore, it is important to find out the 
underlying possible factors in which affect students’ motivation and interest in learning 
English(Wimolmas, 2013).   
       This study was conducted to investigate the strategies that teachers have used to arouse 
students’ interest in learning the English language as their second language in the primary schools. 
Hopefully from the study, teachers will be able to identify the right strategies to boost students’ 
interest as well motivation in learning English effectively. 
 
Effects of Interest 
Triggered Situational Interest and Well Developed Interest 
 Interest, an energizer and regulator of behaviour throughout the human life (Chen, Darst, 
&Pangrazi, 2001), has been central to the study of motivation. Interest is believed to influence 
attention, goal setting, and ultimately, learning (Hidi&Renninger, 2006). Psychologists often 
differentiate between situational and individual interest (Chen & Ennis, 2004), to which I refer as 
triggered situational interest and well developed individual interest throughout this paper. The former 
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refers to an individual’s reactions to a specific stimulus that is novel, vivid, or challenging. In 
particular, triggered situational interest can be elicited by text features (e.g., personal relevance, 
surprising or novel information, text title; Hidi, 2001; Hidi&Renninger, 2006) or by environmental 
factors (e.g., puzzles, group work, computers; Hidi&Renninger, 2006). Alternatively, Schraw & 
Lehman (2001) proposed three categories of situational interest sources, namely: knowledge based 
(i.e., relevance to one’s background knowledge), text-based (e.g., information novelty, textual 
coherence, textual completeness); task-based (e.g., setting clear goals, using timed tasks, introducing 
elements of competition and/or artistic interpretations, alternating between expository and narrative 
texts). 
 Since triggered situational interest is evoked by a stimulus in the immediate environment, it 
may or may not have long-term effect on individuals’ knowledge and value (Hidi, 2001). Well-
developed individual interest, on the other hand, denotes a more dispositional tendency enduring 
across situations and over time (Renninger, 2000). This is an interest type which develops slowly, 
tends to be long lasting and is associated with increased knowledge and value. Students with high 
levels of well-developed individual interest are believed to be most optimally positioned to maximize 
their learning with the assistance of their value system, knowledge repertoire, and learning strategies 
(Ainley, Hidi&Berndorff, 2002). For these reasons, much instructional emphasis has historically been 
given to well-developed individual interest (Hidi, 2001). 
 Hidi (2001) observed that in addition to triggered situational and well-developed individual 
interest, researchers have also explored topic interest, interest that is stimulated when a specific topic 
is introduced. She further observed that while some researchers considered topic interest to be a form 
of situational interest, other researchers have viewed topic interest as a form of individual interest. 
 Both triggered situational interest and well-developed interest have been associated with 
better reading outcomes among learners. In a study of Grade 8 and 9 students, Ainley, et al. (2002), 
found that both individual interest and topic interest (operationalized as a combination of individual 
and situational interests) significantly related, either directly or via mediation, to affective responses 
to the readings, persistence, and ultimately, reading achievement. More specifically, the amount of 
interest and the emotions associated with interest reported during reading the first part of the text 
contributed to whether the students persisted in continuing on and completing the readings; the 
amount of persistence, in turn, predicted reading comprehension and recall directly. With slight 
variations, the results were similar for both science and popular culture texts. A similar pattern for 
situationally triggered interest per se impacting reading via affect and persistence was reported for 
high-interest, but not low-interest literary texts. Similarly, Oakhill &Petrides (2007) found a 
significant increase in reading comprehension when (male) readers expressed greater interest in 
reading. Interest, rather than text difficulty, was also reported to be a significant factor in supporting 
persistence of ELs’ reading stories in a qualitative study by Cho, Xu & Rhodes (2010). 
 
Gaps in Interest Research 
 Yet, most of the research on the impact of interest on reading outcomes has focused on native 
speakers of the language (Hillman, 2002) reading literary texts. This is discouraging because the 
linguistic and syntactic features of non-literary texts may be more challenging for ELs due to 
informational density (number of content words per sentence), technicality (specialized vocabulary 
and grammar), abstraction (nontangible referents), and authoritativeness (lack of visible agency; Fang, 
2008). As research has suggested (Miller, 2009; Miller, et al., 2005), a mismatch between text 
difficulty and language ability of the learners, exacerbated by a lack of appropriate instructional 
support, may undermine EL students’ situational interest in learning English language learning, 
which, theoretically, may undermine the subsequent development of individual interest 
(Hidi&Renninger, 2006). After all, as Hidi (2001) elicited, both triggered situational interest and well-
developed individual interest facilitate learning and cognitive functioning. According to him, well-
developed individual interest in an area may help individuals to cope with relevant but boring texts 
and situational interest elicited by texts may maintain motivation and performance even when 
individuals have no initial interest in the topic. 
 Thus, to address the previously mentioned gaps, there is a need for additional research to 
investigate: (1) the strategies used by teachers in teaching English language to students (2) how a 
teacher develops students’ interest in following the English lesson in the classroom (3) why students 
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lose interest in learning the English language. Understanding interest impacts and antecedents is 
particularly important at the Junior secondary school level where the increased level of text difficulty 
(Fang, 2008) may increasingly undermine performance of lower English proficiency ELs and where 
disciplinary attitudes tend to form (Eng-berg &Wolniak, 2013; Maltese & Tai, 2011). 
 
Objective of the Study  
This study examined types of junior secondaryschools’ teachers’ strategies to attract Junior Secondary 
3students’ attention and interest towards learning the English language as a second language. This 
study also investigated reasons why students tend to lose interest in learning English as their second 
language.  
 
Research Questions  
     This study sought to answer the following research questions:  
(1) What are the strategies used by the teachers in teaching English language as a second language to 
students? 
(2) How does a teacher develop students’ interest in following the English lesson in the classroom? 
(3) Why do students lose interest in learning the English Language as their second language?  
 
Methodology   
This study employed a treatment-control, random assignment experimental design. Since this was a 
small scale study, survey questionnaires were disseminated to both teachers and students. The 
questionnaires consisted of both open-ended and closed-ended questions. The questionnaires mainly 
examined the strategies used by the teachers in teaching the English Language, ways of arousing 
students’ interest and reasons why students lose interest towards the English Language.   
 
Participant  
     The participants of the study were JS 3 students which consisted of 45 students and two English 
language teachers in two of the Secondary Schools in Nsukka Local Government Area of Enugu 
State, Nigeria. There were two classes involved in the study.   
 
Results and Discussion  
      There were 45 survey questionnaires distributed to Junior secondary 3 students in the two 
secondary schools. Survey questionnaires were also distributed to the two English language 
teachers.The questionnaire contained 3 statements in which the students were asked to indicate 
whether they strongly agreed, agreed, disagreed or strongly disagreed. These statements produced 
information on students’ opinions in three categories: (a) teachers’ strategies in teaching the English 
Language, (b) students’ interest in learning the English Language, and (c) learning the English 
language as their second language.  
 
Table 1: Percentage of Students Opinions 
Students’ Opinions Percentage 

Positive 
Percentage 
Negative 

Research Question 1 
1. Use of ICT and Music 90 10 
2. Use of Computer Laboratory 85 15 
Research Question 2 
1. Interest in learning English language 66.7 33.3 
2. Teachers’ use of videos and interesting activities 78.6 21.4 
Research Question 3 
1. Learning of English language is fun 56.7 43.3 
2. English language is difficult to learn 31.2 62.8 

 
a) Teachers’ strategies in teaching the English Language  
 There were 90% of the students who strongly agreed that they liked their teachers to make use 
of ICT and music to support their language learning whereas 10% disagreed to using ICT.  According 
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to some of the students, they liked learning English using ICT because it was fun and enjoyable, and 
they were able to understand the lesson quite well. They further stated that the use of ICT has made 
learning English easier. Additionally, they seemed to prefer having their lesson in the computer 
laboratory as they could easily access the computer individually or in groups especially in finding 
information in which they are required to search from the internet. Whereas, few students did not like 
learning English using ICT because it could cause confusion and they were not able to follow the 
lessons easily.  
 b) Students’ interest in learning the English language  
 Most students (66.7%) agreed that they liked and were interested to learn the English 
language and 33.3% of students did not show interest in learning the language. Some of the students 
did not show any interest in English because they had difficulty in understanding the teachers’ 
instruction especially in creating sentences using the correct grammar. The students also did not have 
any idea on what the teachers have said to them. The students also lack motivation from teachers and 
parents. Motivation has an important role in success and failure in learning a second language. 
Spolsky (1990) stated that motivated students are likely to learn more and learn more quickly than 
students who are less motivated. In a particular learning situation, students who are less motivated are 
likely to lose their attention, misbehave and cause discipline problems (Wimolmas, 2013). On the 
contrary, Wimolmas (2013) stated that students who are more highly motivated will participate 
actively and pay more attention to a certain learning task or activity.  
 c) Learning English as a second language  
 There were 56.7% who found that learning English as their second language was fun and they 
wanted to learn more. Most of the respondents are higher achiever students and show more interest in 
learning English. However, 43.3% felt that the English language is difficult to understand and they 
disliked the subject. Some students mentioned that they had no interest in learning the English 
language. 
 
Table 2: Percentage of Teacher’s Opinions 
Teacher’s Opinions 

Research Question 1 

1. Use of Printed materials 

2. Use of ICT and music 

3. Use of projected materials 

4. Use of audio materials and games 

Research Question 2 

1. Use of demonstrations and colourful materials 

2. Use of feedback from students 

3. Videos and interesting activities 

4. Reading programs and language week 

Research Question 3 

1. Students may be bored 

2. When students have difficulty understanding the lesson 

3. Some students dislike learning the English language 

 
Teachers  
The questionnaire for teachers consists of four statements of their opinions and views on: (a) 
strategies that teachers used in teaching English, (b) how they can develop students’ interest in 
learning English, (c) the importance of students’ interest towards learning English, and (d) reasons 
why students tend to lose their interest in learning English.  
 a) Strategies that teachers used in teaching English  
Both teachers used quite similar strategies in teaching English to students with the use of printed 
materials such books, display cards and posters as well ICT to support their teaching. They showed 
videos or pictures using projector and used audio with students. However, the teachers mentioned that 
most students preferred the use of ICT and music since it can help them to focus and understand the 
lesson better. This also can attract students’ attention and interest in following the lesson effectively. 
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According to Dawes (2001), ICT has the potential to support education across the curriculum and 
provide opportunities for effective communication between teachers and students in ways that have 
not been possible before.  Through the usage of ICT, hopefully students will be able to understand and 
learn English language easily. ICT also can be used to promote collaborative learning, including role 
playing, group problem-solving activities and articulated projects (Forcheri&Mol, 2000). Students are 
encouraged to have more interaction with each other especially where the usage of ICT will take place 
during the lesson. This can produce more fun and interesting lessons for students to learn. From the 
questionnaire, both teachers used a lot of hands-on activities in their English language lessons with 
students. The students also preferred the teachers to provide activities, which involved word games.    
 b) How teachers can develop students’ interest in learning English 
Teacher A stated that she will make sure the explanation and activities were interesting and enjoyable 
for students to follow. She used some demonstrations and colourful materials to support her teaching.  
She further stated that she often asked students what kind of activities they liked to have for the next 
coming lesson.  For Teacher A, students’ feedback on the lesson was important for her so that she can 
improve her teaching as well assist her in developing students’ interest in learning English. Teacher B 
also stated that she used colourful materials, showed videos and provided interesting activities to 
support her teaching. She believed that by using those techniques she could attract students’ interest 
towards their learning. She also stated that her students have participated in the class activities such as 
role-playing and demonstration. As a result, the students showed more interest in following their 
English lessons. Both primary schools also held reading programs and language week, especially for 
the English language. These kinds of activities could help to arouse students’ interest towards the 
English language and at the same time can improve their academic result in the subject.    
c) The importance of students’ interest towards learning English             
Both teachers strongly agreed that it was important to develop students’ interest in their learning. 
They mentioned that students seemed to have learnt quite well if they were able to show interest in 
their learning. They also stated that interest could motivate and stimulate the students’ desire to learn 
English and seek more knowledge. Research has shown that factors such as positive students’ and 
teachers’ attitudes, which are interrelated to motivation, must be sustained for successful transfer of 
language learning (Finnocchiaro, 1982; Ngeow, 1998). Both English teachers provided an English 
corner which also consisted of a reading corner for students to read and do English language 
activities. Audio-visual equipment and printed materials were provided at the English corner and were 
used widely in the class to arouse students’ interest in English. They also stated that it was very 
important to set up a conducive and fun learning environment so that students would be able to learn 
English in a comfortable and secure environment. Krashen (1987) supported a learning situation that 
has a “low affective filter” whereby the learners learn to use the language in a non-threatening and fun 
environment. Otherwise, learners will feel uncomfortable and insecure which will further induce a 
“psychological barrier” to communication and learning (Littlewood, 1995). If that happens, students 
are not able to learn the English language effectively.   
 d) Reasons for the loss of students’ interest in learning English  
Teacher A listed a few reasons why students lose interest in learning English. For instance, the 
students felt bored and considered their lessons less meaningful. They might have difficulty 
understanding the lesson, especially if they were low ability students and lacked motivation. Teacher 
B stated that some of the students disliked learning English as they found it difficult to understand, 
and the teaching strategies used did not match the students’ learning needs. The students also found 
the activities less interesting, and lack of motivation from students, teachers and parents.   
 
Conclusion  
     Teaching English as a second language is quite a challenging task for teachers. Teachers have to 
find the right strategies in order for students to have interest in their English language learning. 
Students’ interest is one of the important elements to stimulate their learning of the English language. 
Hence, through meaningful and interesting activities, and the support of teaching materials, teachers 
will be able to attract students’ interests in learning English. It is hope that a further research study in 
this area will be conducted widely in the future.  
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